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Procedures that have been developed for switching

from a graded to a nongraded pattern of school organization have

frequently failed to live up to their expectatlons

There appears to

be a need for more clearly defined procedures and purposeful

innovation as distinct from change for itg own sake,

Nongrading

-:should serve to provide alternative learning environments for the
student rather than to facilitate the roles, of the teacher and the
administrator. The literature in this review challenges each school

- to irplement the basic concept by devising those methods partlcularly
suited to its situation. Guides to the implementation process
emphasize the central role of administrative leadership. Several case
- studies show how schools. have worked with the challenge of

nongrading.
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There is little doubt in my mind that the climb toward non-

squirem

grading our schools is slled on a plateau of inadequate under-
standing. At least part of the problem stems from inadequate
and incomplete conceptualizations. Not enough dttention has

been given to spelling out how the components of schooling are

affected when the values basic to nongrading are applied. .. .

A
!

Our failure to produce nongraded schools does not result from

ghouses 'in the ERIC sys'tem

in Education (RIE), ERIC’s monthly index and abstract catalog.

“not trying. It would perhaps be more accurate to say that the

efforts have been misguided or even not guided. Somewhere be-

earin

tween the presently developed, limited conceptualization of

nongrading and detailed instructions on how to implement non-

AGEN

grading lics the fruitful area of developing alternative models,
' Coodlad in Purdom (1970)

AN

Adequate provision for individual papil differences is at the

hieart of the nongraded school concept. To date, however,

kY

plans that have been developed for moving from o graded to

a nongraded pattern have not always lived up 10 their

f topics in educational management designed to provide t
d by this and other cl

that <ar‘e~_co'n,_fcempbrafy and sensitive to education’s changing information r

e promiscs. Nongraded organization varies widely, and the
'< 2. mdiscriminate use of related terms sigh as-continuous prog-
' Z il% ress plans, ungraded schools, and multigraded organizations
B has done little to clarify the situation. . -
: Q gi & Current writers express a arowing disillusionment with
— “\%’ 3 the persistence of traditional grading practices in nongraded .
< & a 3 schools. There is a need for clearly (lclfincd-[')1-(>(fC(l'L11'p.s and
U :g, 2 purposclul innovation as distinet from change for its own
_8, =1 g sake. Nongrading should scrve.to provide alternative learn-
, D &' 5 ;g‘ ing environments for the student rather than to facilitate the
‘\) : O ﬁl = 2 roles ol the. teacher and 1’.hc z'x(ll'ninistr:lt'or:
'ERIC Lt 2E : “
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The literature in this review challenges cach school to implement the basic coneept by
devising those methods particularly suited 1o its sitwation.: Guides o the implementation
process emphasize the central role of administrative leadership. Several case studies show
how schools have worked with the challenge of nongrading. The indefinite and often con-
(licting results obtained when comparing graded and nongraded programs point up the laves

licting res
number of components involved in nongrading and are due in some measure to the lack ol

precise models.
Of the dosunients veviewed, sixteen are availuble from the ERIC Document Reproduction

Service. Complete instructions for ordering are given at the end of the review

- CONVERSION TO NONGRADED The Education Opinion Inventory (Me-
/ - ORGANIZATION ,oudfhlm n.d.) aimsto point out those arcas
' likelv to be inoperative in a nongraded
The premise is that

mstructional program.
such arcas may

Most schools today lie somewhere along
efficient identilication of

the graded-nongraded continuum (Tewks-
bury 1967). In a fully graded plan all chil- enable educators to institute procedures to
i dren in a given grade are expected to do the rectify the  situation  and  increase  the
same work in a year’s time. In a nongraded chances of successiul nongraded organizi- -
program the child works in cach subject at tion. The inventory is therefore constructed
;] the level for which he is ready. Three pos- to measure teachers’ and principals” knowl-
L sible: wavs ol implementing a nongraded cdge and acceptance of the théoretfeal
program arc suggested: ~ foundations of the nongraded school. One
e provide multilevel inslfuclion n a- hl‘m_drc.(l.zn‘l_d [I()_u_r_ items 1“"“0_1() .Ihc areas
; sell-contained, heterogencous class- ol individual dlllc‘l‘cnccs, pupll L‘\:illllilll()n
; room i and. progress, curriculum, instruction, and
_ T o L organization for learning. Eachitem requires
; o assign - children 1o scif-contained two answers, one on knowledge about the
P ¢lasses according to pulolm mnce U ] e
3 concept and the other on acceptance of it.
‘ IWLIS B ] The Catholic Diocese ol Pittsburgh
e & regroup "“'SC aggregation ol _Ch”‘ (1970) provides administrators and teachers
; dren from time Lo tme Lo form ~with a step-by-step guide to the ‘diocesan
(! o classes l.h.z.ll work at different levels nongraded prdgram, embodying informa-
P under different teachers ) o tion on parent-teacher conferences, testing,
) ;’ : Graves (1967) presapts guidclines for gro'uping, and the progrzuh mccha'nics a'nd
I adopting a nongraded organization in cle- philosophy. Mathematics and reading skills
/ : mentary schools. He_ Iu:ls there are four for different levels are listed, and materials
| . major areas requiring concentrated atten- for the basic and supplementary programs
P tion: committing faculty and stall to the arc provided. ' !
f’ plan, grouping students, working with par- The results of an evaluation survey b\’
’ ents, and organizing the plan. Material in-  the same:. diocese (1971) indicate that
; ~ cludes sample records, progress checklists, ¢ administrators most frequently mentioned
" Q letters to parents, and-d bibliography. problems in the areas of communication.
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and reporting pupil progress. 'l'h'L' most con-
spictous needs were more {requent and
more cffective explanations ol the school

program. Teachers made numerous requests

for help in grouping techniques, scheduling,

and reporting pupil progress: many asked,
for cuidance i establishing a continwum of

skills in subject arcas other than reading
ol stu-
dents reacted favorably to small-group work

and mathematics. A large number
and imdependent activities.
the rcspimding parents indicated that their
children had evidenced greater imterest in
school work since the initiation ol the con-
tinuous progress program.

Smith (1968)

the implementatipn of nongraded clemen-

discusses l)l'il('li(‘lll issues in

Lary programs. H;i details progedures r(‘»lulccl
to staff preparation, cruriculum reorganiza-
tion,., grouping,. use of teacher aides, and
team teaching. In other chapters he exam-
imes the role ol special teachers, the library
and materials center, scheduling of special-
ists, pupil evaluation, and a general evalua-
tion of the nongraded program.

A monograph by Purdom (1970) reveals

‘the extent to- which the concept of non-

grading has been twisted to - ccommodate
grading practices. In a sense school adminis-
trators have sought to innovate without
causing lundamental changes in the existing
patterns, Having spelled out his conceptual
model lor n(‘ngrudc(l organization in cleven

propositions;  Purdom  récommends  that
Proy )

“organization should emphasize provision of
" alternative learning environments. Suggested

procedures in¢lude
o manipulation of the composition
of the peer group
e varying instructional m(ﬂ)(lcs, such as
teacher-direction, technology-direc-
tion, or independent study

The majority of

P

Novgraded Schools 3

. C\pl()lldll(m of uvariety of xcuhmo
styles, for exampley by uxmu team

teaching

~.

In regard to curriculum and nstruction,

Purdom feels that learning materials should

follow an approach based on the structures
ol the
materials, and be located ina resource arci

disciplines, include  programmed
cquipped witha good record swstem. Evalua-
tive devices and instruments to be sell-
administered by the
be developed.

student  should

Twenty articles reprinted from The Na-
tional Elementary Principal (National Asso-
ciation of Elementary  School Prineipals
1968) offer an overview ol definitions, his-
tory, and rescarch ‘on nongraded systems,
and guidelines for planning, cstablishing,
and maintaining a nongraded school. Written
largely by prolessors and principals, the
articles cover muany ‘topics, including cur-
riculum, preservice and inservice education
of principals and teachers, and (lcs‘(*ription
ol a program in \\f!mh reading level is the
criterion for classroom Jsslgnmcnl

Specific models und' guidelines ol prae-
tical ussistance to clcmﬁntin‘y and sccondary
administrators appear’ in a book edited by
Kuzsman and Maclsaie (1970). One chapter
deals with the pl()bluns teachers face in
preparing to implenjent continuous progress

and describes a strategy for introduction.

Several chapters prepared by clementary
tcachers and administrators -examine the
process ol transforming an clementary
school from a graded to a nongraded basis.
The chapters re‘latving to secondary educa-
tion describe ”s‘tl‘utégics' or attempts to
develop curricula in the basic disciplines.

A handbooK by the same editors (Kuzs-
man and Mlclsa(lc [969) scrves as a re-
source book 'to idmlhan/c Lcachcxs with

oA
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the basies of nongrading. Chapters deal with
the theory of nongrading, as well us the role

ol the teacher, scheduling, grouping, and

pupil cevaluation. Detailed examination of
the development of a sequential curriculum
reveals implications for the language arts,
mathematics, and social studies programs,
A report on visits to five nongraded schools
shawssome of the processes of implementa-
tion and the varicty of practices that may
be emploved. The document also has an
extensive bibliography. '

In 1970 the Institute for Development of

Fducational Activities sponsored a national

seminar to examiae the status ol the non-
araded school in the United States and to
demonstrate how nongrading and continu-
ous progress  work  in o actual practice.
Speakers at the seminar stressed the impor-
tance of carclully  defining what a non-
araded school should he and of using that
definition 1o assess attempts o -establish
nongraded schools. L
To identily and locate the latest and most
significant resaviree materials on imnovative
program  Stevens (1972) gathered a com-
prehensive listing of four thousand sourcees
of nformation. Many of these concern the
implementation of nongraded and  con-

tinuous progres- learning .

NONGRADED EXPERIMENTS

McCarthy (1967) details the application
ol nongraded principles to a middle school
m Liverpool, New York. Multiage groupings
of students for cach subject recognized
individual qualitics and capabilitics, while
organizational and instructional changes
ivolved carriculum reform, flexible schedu-
ling, and team teaching. The author refers
to difficulties such as frictions within teams,
subjcct-dominated outlooks, and unwilling-

~

ness to regroup students. Inadequate evaluie
tion machinery for the mnovation was also

can underlving problem. Nonetheless, these

problems and difficulties were being solved.
and progress with the nongraded middle
school concept indicates its viability.

An evaluatien ol the Ambherst, Masse-
chusetts,  nongraded SC('()n(l;n'}" sihools
assesses the degree to which they achiceved
program objectives (Frederickson and others
[968)..The objectives emphasized the needs

P A . .. , - .
_—ind abilities of the mdividual student, with

progression rates commensurate with ability.
In-addition, the nongraded curriculum was
to offerindependent stady and to recognize
the value o experiences outside formal
study. The program was designed 1o give the
student more responsibility in.directing his
program ol study, to “encourage  sell-
motivation, and to provide a meiningful
appraisal ol the student’s achievement.
Evaluation data reveal that a father's socio-
cconomic status greatly influences a stu-
dent’s curriculum placement and that more
direction is needed in helping a student
choose his program of study. '

A high school in rural Alaska established
a schedule and curricalum: that provided
both students and teachers ‘with an active
voice in determining ther educational ex-
periences (Dillingham City School District
1971). The result was a series of over two
hundred  minicourses  offered” nongraded
through grades seven and nine and scheduled
on-a modular, trimester basis. Reactions of
students, teachers, and outside cvaluators
uppcui‘ generally able- 10 the new.
schedule and curricu.
course offerings and descriptions, and stu- -
dent and tcacher questionnaires are ap-
peaded, as well as an evaluation report
and observations by the superintendent.

Sample schedules,

Eight school systems in the metropolitan
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Atlanta area (Henson 1079) cooperatively
produced o nongracded program to better
meet the changing needs of their vouth.
Their intent was to devise a plan [acilitating
areater mstructional flexibility and individu-
alization. choice ol a greater selection of
course options, and expansion of the school
vear. The result is a new curriculum based

on the {fowr-quarter school-year concept.

Bebavioral objectives, student characteris-

tics, and administrative requirements guide

the development of course goals. The
author describes the indivicualized, non-
sequential, nongraded  program and  lists

some of its advantages and disadvantages.

COMPARATIVE EVALUATION

Researchers examined grades one through
in Austin,
designating graded classes as control groups

six in a school district Texas,
and nongraded classesas experimental (Outo
and- others 1969).

tested were that there are important dil-

The major hypotheses

ferences and similarities between nongraded
and

areds:

graded classes in the following six

o distribution of teachers’ instruc-

tional time

s Lhe scope ef instructional resources

used in o reading,  spelling  and
arithmetic ' :
o the formation, number, size and
achicvement range of subgl'()upsv
o pupils’ use of the centralized library
e children’s achievement

o children’s school anxiety

Restlts are mixed, though it would appear,

contrary lL)C\pC(‘ dnons that dn.\lLt\ scems
to increase over the year in th nongraded:

pPr ()gl dlﬂ.

’

/
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Brown and Theimer (1968) examine an
evaluation of xeading and arithmetic per-
formance Tevéls ina nongraded clementary
school and in « graded control school. Re-
indicate that the

sults nongraded school

shaowed areater total school achievement.
Withis year six, students in the nongraded
program :u'l_l/icw(l more ihan thenr counter-
four. however, the ;1!)(}\\'-

parts. In vear

average pupils in the nongraded schonl
achieved less than the average students in
the graded school. A nongraded program,
therefore, might not be advintageous at all
clementary school levels but does appear to
be suitable for above-average students'in the
upper elementary vears.

Yogel and Bowers (1969) report on a
study testing the validity of the argument
that nongraded organization is superior in
developing pupil classroom behaviors, atti-
tudes, and achicvement. For analysis, non-
graded and graded K-6 pupils were divided
into normal age, ‘underage, and overage
groups.

Results demonstrate that the nongraded
sclﬂml encourages  development of  con-
ch,Smul maturity-and-participation in group
activities. Graded <
sc/cms to encourage pupil development in
;1fﬁhicvcmcnt, attitude toward school, and

contribution during teaching episodes. Over-

waanization, however,

age pupils in nongraded schocls scem to be
of their classes
lh w their-counterparts in graded schools.

more contributing members

In his (llSCL‘ ssion of a two-vear evaluation
ol nongraded | prnmn v schools in New York,

McLoughlin (1969) finds that corrclations,

of variables between graded and nongraded
classes are insignificant. Results are basced
vot only on mmlvm of relative pupil prog-
ress but also on'a very comprehensive list of
variables including school organization, be-
licfs and performances "of tcachers” and

o
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principals, grade placement influences, and
demographicandcommunity characteristics.

He concludes™that neither school organi-
zation nor certain beliefs and performances
ol educators are significant {actors in ex-
plaining the differences between graded and
nongraded schools. Rather, he stresses that
arcater involvement of students in monitor-
ing and guiding their own development
would characterize a truly nongraded class.
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